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" Frereading assessment was first used tc predict’

) school readiness and .was an assessment cf the child's vicval and oral

.

vocabulary skills.. Ey the 1970s, readiness assesssent _had changed
from assessment of a child's develcgsental :rotahllaty fcr success or

failure in reading tc an assessment ¢f the child's £kill development .
“din relatxon to thé reading instructional envircrment. Mcst current

readlness tests reflect this newer ccncept esphasizing £kills related
to decodlnq ‘and to comprehension. Recent crlter;on-:eferenced tests
reflect the idea of relating assessment to instructicn. 1tis ha=

"bronght abont greater emphasis on subsccres rather than on totgl

scores. In thie future, sore research is needed tc discover the
relation-of understanding concepts of "reading,™ "wcrd," and "letter"
‘to learning to read. An important implicaticn cf readiness assessaent
research is that teachers should choose the Bost apprcpriate
prereading test for their particular sitvaticns and then glan

instructional tasks to follov the inforlaticn ganned frcx tte tests._
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This paper traces the history of readiness testing in Amefic§~§howing’

its close reiqtionship to intelligence testing.

-

It aescribes current
readiness tests, the areas covered (visual and auditory skills, comprehension

of gral language, and observational data on language skills and reading -
interest), and score information proﬁided. I;.also discusses:future

trénds from research such as the closer link of imstruction and assessment Y

f and the assessment of a child's concepts of language. Finally, implications

for classroom teachers are given. Central to the paper is the idea of )
using prereading skills assessment data to answer the\questioqs readiness

for what? taught how? with which materials? by whom?
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o~ _ j

Historical Perspective /

The assessment of prereading skills or reading readiness in America
. began in the late 1920's as an cut—grow&h of the measurement movement.
In the early 1930's Gertrude Hildreth published the first editior of che

Metropolitan Readiness Tests. Other early readiness tests included the

Lee-Clark Reading Readiness Test and the Gates Reading Readiness Test.

These tests were primarily an assessment of -the child's visual aud cral

vocabulary skills. They were group—adminia}ered, paper—and-pencil tests

and followed the best measurement principles develope@ at that time. They

were seen as measures of cognitive functioning or mental abilities whose
Ve

.purpose was to predict school readiness. In her book, Readiness for School

Beginners, Hildreth (1950) gives the purpose of such measures by saying,

"Readiness tests are useful to teachers in helping to describe and compain

- ]
<0 _the traits of individual pupils,f;nd to school administrators in indicating

the range of ability-and knowledge among all the school entrants in a school
or within the school system" (p. 64). 'Readiness tests were to "discriminate
-among the ready and less ready and to screen out those most certain to ;;il"

<\\ (Hildreth, p. 64). This screening out or prediction of failure was one of the .
majér fundtiéns of readiness tests. Because intelligence tests also.showed
the child's potential for school learning (that is, predicted success or failure),
they were classified as readiness measures (Hilireth, 1958). This linking of
readiness and intelligence was strengthened by the rcsearch of Morphett and
Weshburne (1931) wgo found that a mental age of 6.5 years was necessatﬁ for

learning to read. Their concept of readiness zii readimess assessment was

prevalént for the seweral decades among American eeducatsr.'s in spite of a group

A
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of research studies cempleted by gates (1936-37) which led him to suggest
that there might not be = necessary mental ape for learning to read. In
fact, Gates suggested that readiness must bz assessed in relation to the
methods and materials that will be used for instruction. This idea was e
laféely iggored for the next 30-35 year:. . -

in th; period of the 1940's througt rha 1960's the major purpose Bf;
readiness tests was to use the total score for prediction of suc;ess or ’
failure and to please the children into groups for readiness iﬁstruct;én.
Typicélly 6 to 8 weeks of readiness iﬁstructi;n was provfged in which t?e N
children often completed one ér more readiness workbucks. The p;rpose of -
thié':eadiness period was social and physical adjustment to schooly'visﬁal \
and auditory discrimination training; deﬁglopﬁent og languaée facility
and background experiences; learning to recognize colors, r;éd pictures,
and demonstrate left—to—right orientation; and gaining motivation to learn
to read (Tinker ané McCullough, 1962, pp. 102-114). Readiness instruction
was seen as involving a nﬁmbeF of factors, 'but was not directly related to
the specific instructional metﬁod thét would be used to teach reading nor

~ was it diéectly related to the readiness rest results. ‘
&In the eariy 1960's Durkin (1967) coﬁpleted two research studies which l

.

indicated that some children were en;ering first grade.already reading, a

- fact not identified by the read’ness tests. As a result of this research, .

she called {or a rethinkiﬁg nf the concept of readiness away from that of
product resulting from maturation toward that_bf a process evolving as chil-

'
! dren interact with their enviromnments. .Readiness as related to the instruc-,

*

tional materials to be vséd in beginning reading is becoming a more common 2

theme in the research of the 1?70'5. MacGinitie (1969) takes ue back to Gates' N

earlier metiods (1936-37) saying that the relevant question-is mot "Is the

. . s
child ready to read?”, but rather "readiness for what? how?" Auisubel (1959)

S
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" had earlier defined readiness.in this same veinrétating that reédiness
is "the adequacy of existing capacity in relation to the demands of a
given learning task™ {p. 247). w;nat (1976) suggests that readiness tests
ought to be concerned with modifying the learning envircnment, not just the
learner (p. 122). The concept of readiness or prereading skills assess-
ment;has chaﬁge@ from assessment of the cbild's developmental probability
for éucceés or féilure in reading to an assessment of the chiid’s skill
developmeng in*relation to the reiding iﬁs;ructionél environmént.

S .

Current Status ' 5
e S—

-

- Most current readiness tests reflect these nswer concepts at least tol
some dzgree.. The emphasis is on skills related to beginning reading, usually
in the areas of decoding and comprehension. The decoding skills measﬁred |
fall into two groubs——viéﬁal andAauditorf‘;iills. Research gy Barrett /

,(1965) indicates that visual discrimi nation of letters and words, visual

memory, and letter recognition aré all related to success in beginning
. : ] . ' .

reading. Goins (1958) adds figure-ground perceptior and visual closure to

-

that list. Hall (1976) notes that early writing“activitiés (usrally assessed
in a prereading skills test bv a measure of visual-motor coordin=zrion) are
related to beginning reading success also. The currént prereacing skills

measures all include subtests in at Ieast some of these areas. McNinch and

[
.

Richmond (1972) found that auaitory discriminat101 of sounds, auﬁlxory memory,
auditory blgnding, and auditory-visual integration all were signif-icant fgc-
tors in accountinug for end-of—first—gfade réading achieVemeﬁt. furrent tests
‘usually include some 1Idlt0ry subtests,; with auditory—visual imtegraxion bein
‘mea8ured by & gest of scumd-letter. corteapondencee. ComprpnemgﬁﬁﬂfxﬁLﬂls
1nc1ude measwres of oral Language (vocabulary and conceptsp Adstenning mnd
A reasqﬁimg, and. Lancasmge x;ructure. Smith (1975) and Gibsom and! Ye n Kl?;S)
gmphasize thar & sQ@égmsfyl reade; must predict or extracr v - ., fuom thg'

’

g .
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.printed pave. Cral language. based directly upon the child's experiences,

-

is tha best indicator of the child’s success “in so doing. Eacause oral

vocabulary is sc culturally linked, several current tests are omitting this

o \
measure from the prercading skills battery. °

Skille thought to be;ﬁéportant to beginning reading success, but not

easily measured in a group; paper-and-pencil test, are usually included .in -

o P

5 ,
sone kind of observation checklist. Clymer and Barrett (1968) include oral
language, swocial skills, emoticnal development, attitude toward and, interest-
in learnirg to read, and work hzbits in their rating scale.

Recently a i .aber of criterion-referenced tests hdve.been published.

—

These relate the ¢2iid's performance to an absolute standard or criterion
A

rather than to 2 group of other children (norm group). These measures have

the adv~ntage of being able to be directly linked to a speéific curriculum

of a school system or state or to specific ‘materials available from a pare

1

ticular publisher. _They seem to be a logical choice for a crer vading skills

test based on the current idea of relating assessment %o 'im: ‘tzu.owter... Untor-
tunsec ly, however, very little attention has been giver " e pelizoility
L d

zzr Vi ldity of such measures, especially those designed I awcomrpanyt a series

~f "zusal readers. 1If a tesﬁ is not reliable, the score ., of cowdig,
'aeavﬂxmlsfé. The péblishers of such tests nend.to estab irh the mel lmbilities:

wdr tests, iqclude them in the manuéls,:and Qork Lc zzprove ‘tTem . the;
wre Lo |

Recent “indings

e
.

Some recent research findings are prgviding new ideas for inclusion ik

snrrent and future readiness tests. Until recently zlmost every study com-

— . .

plleted indicated that the single best pradfctor of end-of-first-gride readiwsg

acthievement was knowledge of letter names (Muehl and Nello, 1976). A recemt

.
. .
e, .

‘+ %L’. - . - -
sttudy by Mitchell (1974), completed in connection with the revision of the
) . o - »
- R - 't % .
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Metropolitan Readiness Tests, shows that entering first grade'pupilg

have alr®ady mastered the names of the letters of the alphabet. If 3
letter recognition test is too easy for entering first graders, it will

S . no longer predict end-of-first-grade reading achievement. Reddiness tests

designed to be'éiveﬂ'at the-end of kindeigartén or the beginning of first

* L4

. - grade will no longer include a letter recognition test. This does not

Ay

meén that all children beginning first grade will know all.the letters of

-~ -
.

the alﬁhabet. The teacher will still want to do a screening of letter know~
ledge with each child in the class.

Earlier versions of readiness i2sts wsed mnow-iamguage symbols to

P
assess auditory and visual discriminatio=. - Sounis from the snvironme i

: - , .
pictures, geometric symbols, shapec anc desizme 21w .aed. ol el
research indicates that assessmer  of ; ailis Tioecsw o womdeng i acrommye

lished better by the usevof actu.si: language swmbinbis: that ds. lerter smounms
phcmemes), letters (graﬁﬁemes), and lezter-liw. ur ‘icial symbmis {Barretz:,

L) . fﬁ one were interested in assessing the =hi ‘s visual ¢ - iminatiom

skcills with no poséibility of learning fwrom the +=mv:. .onment int:. :fe:ring, it

-*.uld be best to use artificjial letter swmbols; ntherwise a preresding test
zit visual discrimination showld use letters amd ~umcrals,
t .

.

¢ AN
The trend toward making prereading =kills t=st:s more relate=d zo in~i.e-
S tion has led to a de-emphasis on the ‘total scorec (except for certain research

N

purposes) and the inclusion of part scores in most mrereading tests. In order
Pama .

for the part or subtest scores to be used, two criteria musti beé mec. Fiv: f,

the parts of subtests, which%yef are to be used, must be reliable enough to

.

.. T ; . - .
be used alone. Frequently thes¥ are -short tests anc. therefore, may not have

S high reliability. Secondly, the intercorrelacions betheh‘the subtests or aremw °

must be low enough to ipditaté that they are measuring different gkills, at
~ - - . ' - #

least in part. Schueneman (1975) did.a factor analysis of the Metropolitan’

.. Readiness Tests andl

-
N [}

concluded thdt the data supported ﬁroviding area scores on

.
.. ?
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on those tests.
Research in the 1960's made test a2uthors aware of the effect of

cujtural and environmental differences on a child’'s test performance.

.

Current tests are takirg steps to reduce ‘test bias egainst children from

. , j
any particular sccio-economic level, cultural or ethnic group; sex, geo-
4 + -

graphical re~i~  “inguage background . or educationil bmuikground - (Nurss,
1976). In .adeit! on fe mddifying the  tesr- fhemselves, mamy prereading

AR}
.skills measures taixm. nc.lude a test-takddgtskifls or practice exercise. The

children are given imwr—uction in the vocabulary neawssary to succeed in\lhe

test; for examp! . "row." "columm," “uwze," "same," "'diffrerent,” and so on.
. “ : "
?hey are also is. roduce: to the item formmits used in wre test, givenm prac-
. .
tice in the mari’ = system qsed, and :1lmwed to work Zn smaall groups under
tegt—likg comdi. oms. Obviousiy this tyme of instruction and practice means
A o '

v

that childrer: w0 lnave never been to schuwal before and who have had little
exposure to psencils and books are given : fairer chanmce to succeed on the

- -

tesg;than if .rey had been tested “cold. '

Another trendzié toward the reducticn of the vérbal memory load in
readiness tests. Jones (1970) found the m;ﬁory load.on tests 6} listeﬁing'
comprehension and folilowing oralvdirections'to be.partiqularly high. Recent
tests have minimized this‘probleé by having.oral directions or long comﬁre—

‘hension items repeated by the examiner. -

% - : . .
Future Directions for Prereading Measures , .

b ' N\
The past few years have seen a growing body of research on the child's

understanding of language concepts and of the reading process itself. Similar

-

studiés have been completed in the United States, Canada, and Englana. In

‘one qtddy children- were asked to segment oral and written contexts iﬁto words,
» . .
- - . .
Kindergarteners were unable to do so by conventional word boundaries (Holden
. » . ’ .

3 . a % e

I8! -
O : . ‘L ) .

-
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. . and MacGinitie, 1972). Other research indicates that preschool children
.. .

do not understand the meaning of the concepts "reading," '

cord,"” or "letter”
- (Olive;\} 1975; Downing, Ollils, and Oliwer, 1975). Further research is

- newied to understand,tﬁe relationship of these concepts to learning to
. ' ‘ . M
read. It is likely that a test of langmage concepts might contribute to

® . .

a test of prereading skills.

\ -~

Future prereading skills measures are likely also to include an assess-
~ment of the child’s skills in woré recoénition cr actual reading. This '
-‘could'ﬂe accomplished.eigher by a tréditidnal subtest of the;e skills or ’

by an ins;ruction;i/testing task in which the children_nre-tﬁught a few

words and a short time later tested on their recognition and understanding

of the words in context. This~kind of subtest could help idéntify children

who may already know how to read and would give the teacher valuable infor-
- mation'abpgt the child's learning patterns and styles.
Implications: for Classroom Teachers ¢ /7
{
-3 . The implications of the prereading assessment research discussed’in_this

+ paper extend quite brbadly to classroom teachers. One of the majqr concerns
: , ’, M :

of teachers needs to be in the selection of a prefeading test to use in their
’ . wt . N )
classrooms. If the school system selection team does not include teachers,

. 1]

'a valuable source of input is lost and the danger of misinterpretation and
ineffﬁsﬂént use of test results 1s increased. Teacbers‘seiectiﬁg the réadiness .
test must look for the test's reliability and Qaildity. Thgj must decide 1ifi.

. //they are seéking a norm-referenced or a -criterion-referenced measure. They ;Y
L , : .

.must determine if a practice té;t is included and if the scores are relatively’
o SN o ‘ )
free g}om bias. Finallf\they must assess the possible relationship of the
' P , , ) . . . .
{ 'instrument to their reading/langauge arts curriculum. For example, do the

‘sk111 scores prov_de information with which the teacher cen modify a given

child's beginring reading gg;gicuium?

.

‘ | ' o : . ‘
o - o 9 L
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© - Another implicatioc for the classroom teacher is in planning
instructicnally-reiated assessment tasks to fcllow-up the information

gained from the prereading skills test. For,exgmple, if a chil3 scdred

kg

low om a test of sound-letter.correspondences, the teacher might té% one¥

or two games with the child in which s/he had an opportunity to observe .

if'the child can discriminate between sounds and if s/he can recognize

- ‘/
apd-name letters - (both prerequisite skills to learning sound-letter corres—

pondences). If not, the child's instruction would begin in these areas. .

-

Ifltﬁé child Hﬁd no difficulty with these tasks, instruction iy sound-

letter correspofiderces would begin,

T
B &
To assist the clarsroom teacher as much as possible, future readiness

tests must bring about a close; Eelatiodsﬁip between ?ssessﬁént and instyuc-
tion. As Durkin (1967) has‘pqinteé’opt, readiness is a process that qevelops
within the child's envi;onmgnt. Tﬁevpurpdse‘of readiness assessment is not

“to obtéin a score with which the child can be labelled and with which the
chiid's first gradeiééhievement c;n be perfectly predictéd. éather ;he pur-
pose of readiness aséessment is to provide the teacher with specific instruc~-
tional data gbout each child;s skill level so th®t the prediction of thefpést
may be ruined! The questions the teacher should be asking are readiness for

A
* what? taught how? with which materials? by whom?
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